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Welcome Teacher Education Candidates,

John Carroll University has been preparing teachers since 1920 and since that time,
has been recognized for its commitment to cultivating teachers who are socially just,
culturally competent, and pedagogically skilled. Our commitment to the Jesuit Ideal of
an Educator continues strong today.

The goal of the Jesuit Ideal is a leader-in-service. The Jesuit Ideal embraces a religious,
personal, social and action-oriented mission. The Ideal is represented by five
dimensions of personhood, which together foster intellectual growth, self-discovery,
continuous adaptation, commitment to continuous improvement, and a willingness to
accept the challenges of leadership; all essential components for effective teachers in
the 215t Century.

The five dimensions of personhood interact to shape the educator as a leader-in-
service. The department’s professional education programs for school personnel foster
the content knowledge, skills, and dispositions that contribute to the formation of the
professional as Person who embodies the Jesuit Ideal. The conceptual framework
grounds and guides the department’s professional education programs. The educator
as a person is foremost.

In this Handbook, you will learn more about the unique characteristics and challenges of
teacher preparation at John Carroll University. It will provide you with the information
you need to navigate your program.

The Department of Education welcomes you to our program. Be assured of our
commitment to your success as you pursue your personal and professional goals as a
member of our University and our Department.

Sincerely,
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INTRODUCTION

“...we want our graduates to be leaders-



Department of Education Conceptual Framework

The conceptual framework of the Professional Education unit in the Department of Education is
grounded in the Jesuit Ideal of an Educator which is characterized by five dimensions of the
person (Gray, 2004; Havernak, 1992; McCool, 1986)*.

Five Dimensions of the Jesuit Ideal

Formation of the total person. One of the most valuable resources educators can draw on in
their educational practice is their own sense of self. The Jesuit Ideal calls for educators to
communicate the importance of seeking truth, meaning, and value with their whole being. Each
educational act progresses not only from content area expertise, but also from the whole person
as an agent of change. Only as educators have developed their own person can they help to
develop the candidate as person.

Personal influence of the educator. To influence the growth and development of students, the
educator seeks to know about their lives both in and out of school. This knowledge is the
foundation of dialogue that contributes to the development of the total person of the candidate.



Department Outcomes Aligned with the JCU Academic
Learning Goals

The Department of Education has identified learning outcomes that address the Jesuit Ideal of
an Educator and the knowledge, skills, and dispositions required to be an effective educational

leader in the 215t Century.

e JCU
Initial Licensure Programs Academic
_ _ _ Learning
Domain Department of Education Learning Outcomes Goals
I-1. Understands the central concepts, tools of inquiry,
competing perspectives and the structure of the disciplines 1,2
taught.
| Context I-2. Recognizes the value of understanding the interests 6.9
- Contexts and cultural heritage of each candidate. '
I-3. Plans instruction based on knowledge of subject matter, 235
candidates, the community, and curriculum goals. =
I-4. Creates a learning environment of respect and rapport. 4568
II-5. Understands how children/youth develop and learn. 1
II-6. Provides learning opportunities that acknowledge and 456
Il Learner support the cognitive and social development of learners. o
Development [I-7. Understands how learners differ in their approaches to 17
learning. '
[1-8. Demonstrates flexibility, responsiveness, and
persistence in adapting to diverse learners. 1,5,6,2,3
I11-9. Understands and uses a variety of instructional 1,3,4,5,2,

I1l. Practice

strategies; designs coherent instruction.
I11-10. Creates a learning environment that encourages










ADMISSION TO THE TEACHER EDUCATION PROGRAM

Admission Criteria for Undergraduate Candidates
To initiate application to the Teacher Education Program, candidates complete the
Teacher Education Application Form, generally during the semester when enrolled in

School and Society (ED253). The form can be accessed through the department’s
website. Candidates are evaluated on the following criteria:

1l
1l
1l

Successful completion of Introduction to Education (ED 1010) and the
appropriate child development course (2311/2315)

Academic record for: overall GPA, education GPA, and content GPA (MC, AYA)
Oral and written communication skills

Instructor’s observations in course and field experiences of dispositions for
teaching





https://jcu.edu/registrar/services-and-forms

Policies

POLICIES AND PRACTICES
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TB Testing
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Liability Insurance

All PSTs and STs are required to provide proof of liability coverage. You may use a
private carrier or obtain coverage by joining The National Education Association and the
state affiliate the Ohio Education Association. Follow this link
https://www.ohea.org/aspiringed/ or see the Department of Education Programs Canvas
site.

The membership year runs from September 1 or date of enroliment through August
31st. Currently Liability insurance through the OEA is free because they have decided
to wave the fee for aspiring educators.

Ohio Assessment for Educators

As part of the licensure process, the State of Ohio requires teacher candidates to
successfully pass the Ohio Assessment for Educator (OAE) examinations. There are
fees associated with each of the OAE exams. Beginning July 1, 2020, the Ohio
Department of Education will accept a passing score on the edTPA to replace the
OAE Professional Knowledge Exam. Candidates who do not pass the edTPA will
still be required to take and pass the Assessment of Professional Knowledge.

13
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here: https://jcu.edu/academics/education/about/faculty-resources and in the
Appendix). The form will be submitted to the Field Placement Coordinator for review
and forwarding to the appropriate program coordinator and/or academic advisor. The
program coordinator and/or academic advisor will work with the student to create and
carry out an appropriate remediation plan.

Termination of the Candidate from Field and Clinical Experiences

A professional education candidate must demonstrate the highest professional
standards when placed in the field. This expectation is indicated by the school's
acceptance of the candidate to the field and clinical experience. The candidate is
expected to conform to established school policies, to insure student safety and well-
being, and to exhibit professional educational practices that conform to our Code of
Ethics. When it appears that a candidate is seriously deficient in meeting these
expectations, a request may be made by the school or by the university/site supervisor
to meet with University officials to consider the candidate’s status in the program.
Reasons for dismissal from field and clinical experience may include, but are not limited
to, the following:

I Lack of responsibility in fulfilling requirements.

f Behaviors indicating an attitude of indifference or hostility.

 Ineffective written or oral language, which interferes with performance of
teaching.

f Limited teaching skills (e.g., unprepared, no lesson plans, or poorly written
lesson plans, poor classroom management).

I Poor interpersonal skills with school's students, faculty, and/or staff.

f Violation of school policies, procedures, rules, regulations, or code of ethics,
including any harm or potential harm to students, staff, families, one’s self, or
others involved in the school setting.

f Lack of appropriate professional attitudes or behaviors.

Procedures for Termination
If a problem arises which could culminate in termination of the candidate's field or

14
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If, by the end of the period established during the meeting, the co-chair, program
coordinator, and others involved agree that the candidate has not met these conditions,
the experience will be terminated. A formal letter of dismissal, describing the candidate's
performance, and indicating the reasons for dismissal, will be prepared and delivered to
the candidate in a meeting with the candidate convened by the site supervisor and
attended by the mentor teacher and the school principal, the appropriate coordinator,
and department chair. The candidate will be removed from the experience immediately
upon delivery of the letter and he/she will not receive credit for the experience

Appeal

Due process is available to candidates who wish to appeal their termination. First,
candidates should discuss the matter with their advisor. After this discussion, if the
candidate wishes to pursue an appeal, they should do so in writing to the department
co- chair within 30 days of termination. If further action is required, an appeal may be
made to the appropriate dean.

15



FIELD AND CLINCAL | EXPERIENCES

From the beginning of a candidate’s program and culminating in Student Teaching, field
experiences are an integral part of the Teacher Education Program. Built upon
increasing levels of complexity and candidate involvement, and paying particular
attention to diverse settings and sites, the program seeks to develop candidates who
display the characteristics of educators who can teach effectively in a variety of settings.
The focus is on in-classroom experiences that are integrated with coursework.
Candidates’ progress is regularly evaluated based on performance data in essential
teaching knowledge, skills and dispositions. The Department of Education’s placement
policy is; Teacher Education faculty determines field and clinical placement sites in
collaboration with partner schools and districts. Consideration is given to the following
factors to ensure quality field and clinical experiences: (i) the candidate’s collective field
experience; (ii) diversity and multiculturalism of sites; (iii) relative proximity to the
university.

Some in-classroom experiences have candidates apply teaching principles to cases or

problems. These experiences may occur in the university classroom and are evaluated
by the instructor. Other field experiences occur in off-campus settings such as a school
or community agency and include observations, tutoring, assisting teachers and school
administrators, and teaching lessons to students.

Clinical Placement I. Various field placement experiences that are embedded in
coursework during the early and middle phases of the teacher education program.
These placements vary from group visits to individual placements and range in duration
and complexity based on the level of the course.

Introductory Courses: These courses, typically taken in the first and second year of
undergraduate study, and at the beginning of the graduate program, involve field
experiences that include observation of diverse aspects of the profession, such as child
and adolescent development, technology, and best practices in pedagogy, assessment,
and management. As candidates progress, candidates assist teachers by working with
individual candidates and small groups.

Methods Courses: Field experiences required during these courses, typically taken in
junior year and midway through a graduate program, continue with focused
observations of teaching and working with individual and small groups of candidates,
including candidates with special needs. In addition, candidates are required to teach at
least one formal lesson to a small or whole group of candidates

Literacy Courses: Early field experiences for all candidates include observation of
literacy instruction and teaching a reading lesson. Later in the program, Middle
Childhood and Primary Childhood engage in practica, which include conducting reading
assessments and planning a reading intervention based on assessment data, and
participate in a school-based intervention program consisting of one-on-one tutorials
and conferences with candidates, parents, teachers, and course instructors.

16



Clinical Placement Il: (professional year/pre-student and student teaching): Teacher
candidates patrticipate in school-embedded clinical work for one full academic year.

Pre-Student Teaching: During the first semester of Clinical I, candidates are provided
a clinical educator (cooperating teacher) and university supervisor and are placed in the
clinical partner school for a minimum equivalency of one full day each week. Candidates
familiarize themselves with the school culture and curriculum, begin to develop
relationships with their mentors and students, and gradually begin to co-plan and co-
teach whole group lessons with their mentors.

Student Teaching: Assuming a successful pre-student teaching semester,
candidates continue in their placement full-time, gradually assuming full
responsibility, with their mentors, for the operation of the classroom.

This professional year serves as a culminating experience in the teacher preparation
program.

M.Ed. Initial Licensure Field and Clinical Practice

Candidates in the Professional Teacher Initial Licensure Programs follow the same
procedures for field experiences/clinical practice as those candidates seeking licensure
in the undergraduate program.

Clinical Educators

Throughout a candidate’s field and clinical practice, various educational professionals
serve in support roles to ensure success in the field. This is particularly true during the
clinical experiences.

According to the Council for the Accreditation of Educator Preparation (CAEP), these
professionals are referred to as Clinical Educators, defined as; “all educator
preparation provider (EPP) and P-12-school-based individuals, including classroom
teachers, who assess, support, and develop a candidate’s knowledge, skills, or
professional dispositions at some stage in the clinical experiences.”

Mentors or Cooperating Teachers: Strong school-based clinical educators are
essential to the success of the clinical experience and are selected for their deep
expertise and their extensive experience (minimum of 3 successful years of teaching on
a professional license in the candidate’s licensure area). They are trained as mentors
and highly skilled in supporting the learning of adult candidates as well as that of
children. Ideally, they work with each candidate for the duration of his or her clinical
experience.

Coordinating Faculty (Program Coordinators). Specially designated collegiate faculty
work closely with K-12 schools, to assist and oversee the institution’s teacher
candidates’ clinical experience. These faculty members—Ilike their school
counterparts— are able to positively communicate with and support teacher candidates
throughout their clinical experience. They work jointly with clinical educators in
designing, implementing, assessing, and revising candidates’ clinical experience.

University Supervisors University full-time or part-time faculty are responsible for the
supervision and evaluation of teacher candidates. They work collaboratively with clinical
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educators and coordinating faculty to provide the candidates with the support and
resources necessary to achieve success in their clinical Il experiences.

Standards of Professionalism during Field Experiences (Clinical I)

During the in-school observation hours of field and clinical experiences, candidates are
expected to act professionally at all times and keep in mind that this school may be a
district they are assigned for completion of their student teaching. Candidates need to
make a good impression, keeping in mind that they are not only representing
themselves at the site, but the University and Department as well. Candidates should:

1l
1l
1l
1l

= —a

= —a —a —a

Arrive at or before the time the cooperating teacher arrives;

Dress professionally and attend to personal hygiene

Wear any district required identification in plain sight at all times.

Keep observation appointments. If an emergency arises and plans must be
changed, notification of the school and teacher immediately with sincere
apologies is imperative.

Track all observation hours on required time sheet and have cooperating teacher
sign when observation hours are complete as required by specific courses.
Use professional language in and out of the classroom with everyone (no
profanity or overly casual language) — with adults and students alike.
Demonstrate attentiveness and an eagerness to learn.

Display a willingness to use feedback and/or criticisms as an opportunity for
improvement and growth.

Display a willingness to work with students from different cultures, different
socioeconomic levels, and/or different learning abilities.

Be respectful of peers, families, teachers, staff and principals.

Be committed to meeting the educational needs of all students in a caring, non-
discriminatory, and equitable manner.

Demonstrate a belief that all students can learn.

Display persistence in the face of difficulty, stress or adverse conditions.
Display a positive attitude toward teaching and learning.

Turn off your cell phone. If there is an anticipated need to use a cell phone for an
urgent matter, notify the cooperating teacher ahead of time.

Spend all of your observation time at the site engaged in appropriate
professional/educational activities.

Thank the cooperating teacher and the office personnel at each visit and at the
end of the experience.

Similar Standards of Professionalism for Clinical 1l are provided in the next section of
the Handbook.
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THE PROFESSIONAL YEAR
The Professional Semesters: Overview and Roles and Responsibilities

The pre-student teaching semester is the first half of the candidate’s Clinical Il Year,
which is followed the next semester by student teaching. During the pre-student
teaching semester, candidates commit to spending on the equivalent of a full day, each
week at the school site. During this semester, the candidate works to establish a
relationship with the cooperating teacher, the students, and the school community and
becomes familiar with the curriculum and teaches some lessons. This is a
developmental process as the candidate moves from his or her initial coursework and
field experiences into the beginning of the professional year, which, if successful, leads
into student teaching at the same site with the same cooperating teacher(s) and
university supervisor. During student teaching, the candidate is committed to five full
days per week at the site. Student teachers may be approved to take one additional
course during the semester they student teach. The request to take an additional
course must be made at the time of application for student teaching (15 hours for
undergraduate/12 hours for graduate total). Teacher candidates cannot assume that
the license is an automatic outcome of this year. Candidates must be successful in both
experiences as well as fulfill requirements as prescribed by the Department
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I ST: 2 per semester (1 mid-term, 1 final) These evaluations are orally
conducted in a three-way conference format (CT, US, ST), with the US
submitting a Consensus Evaluation Form to the appropriate Education
department program administrator.

f Participates in orientation meetings of PST/ST and all university supervisors and
candidates.
 Participates in monthly meetings of university supervisors.

Cooperating Teacher

A cooperating teacher is a highly qualified schoolteacher who serves in the role of
collaborator in the preparation of teacher candidates including their selection and
assessments of candidates. The cooperating teachers serve in the role of mentor for an
initial licensure candidate. On a day-to-day basis, the cooperating teacher mentors the
candidate throughout both clinical semesters unless circumstances warrant a change.
The following are expectations of a cooperating teacher:

I Serves as a mentor and role model to the candidate.

f Supports the development of teacher candidate as the candidate increases
responsibility for teaching practice, from observing to assisting in the classroom
to teaching lessons to individuals, groups of students and the whole class.

' Provides information and resources to help the candidate become familiar with
the district/school curriculum and teaching methods.

f Involves the teacher candidate in professional development opportunities, extra-
curricular activities, and parent/family activities such as conferences. 120ET@MC /P AMCID 16

 Facilitates conversations between and among the candidate and university
supervisor to provide meaningful feedback and mentoring.

 Reviews lesson plans and observes lessons for at least the minimum number of
times required for pre-student and student teaching.

f Completes the required number of online observations and evaluation summary
forms for each candidate according to the department schedule.

= Conducts observations including submission of e-documentation
f PST: 3 per semester per candidate
I ST: 4 per semester per candidate
= Conducts summary evaluations including, as pertinent, submission of e-
documentation
 PST: 1 per semester
f ST: 2 per semester (1 mid-term, 1 final). These evaluations are or Thesheuons T..tp€
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| understand that there is an expectation that my University Supervisor will have
the lesson plan no less than two (2) days prior to my observation.

| understand that there is an expectation that | will meet with the Cooperating
Teacher daily to discuss my teaching, classroom behavior, protocols, or anything
that relates to the development of an effective teaching-learning environment.

| understand that there is an expectation that | will begin to become part of the
school community, and attend teacher meetings as well as family-teacher
conferences.

| understand that there is an expectation that | will be observed in my teaching at
least four (4) times by my University Supervisor and my Cooperating Teacher. In
addition, there will be a midterm and final evaluation opportunity.

| understand that | am expected to incorporate my Cooperating Teacher and
University Supervisor’s feedback into my subsequent teaching experiences and
overall conduct at my placement.

| understand that there is an expectation that my planning, preparation of class
materials, and assessment of learning reflect an understanding of how to
accommodate learning experiences to meet the individual differences of all
learners.

| understand that there is an expectation that | will be responsible for all books,
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0 A passing score on all required licensure exams and program required
assessments, including
The
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Important Considerations

Attendance

It is expected that you be at your school site, in the classroom, on the appointed days.
As a rule, plan to arrive and leave the school site on the same schedule as expected of
all teachers in the school. If an illness or emergency occurs, first call or e-mail your
Cooperating Teacher and the school as soon as possible. Preferably, call the night

befo
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prior to an observation. Consult with your University Supervisor for specifics on this
point. (See Appendix for a copy of the Lesson Plan Template.)

Professional Development

It is mandatory that you participate in professional development offered by JCU'’s
Career Center, the Department, and the school and district where you are pre-student
and student teaching.

Verification of Moral Character

JCU requires the affirmation of good moral character of all its candidates. Candidates
entering the Teacher Education Program and again at the beginning of the Professional
Year, complete a Verification of Moral Character Form is part of your Teacher Education
application and Pre-Student Teaching application in Tk20.

Code of Ethics

The moral and ethical responsibilities of teaching present a consistent and complex
challenge. While the following points will be interpreted within the teaching context,
these points should assist the teacher candidate to become an ethical practitioner.

f  The teacher candidate should refrain from imposing personal, moral, religious, or
political views upon candidates. Instead, the candidate should demonstrate a
liberated mind.

f The teacher candidate when receiving or using information about candidates in
class or work should protect students and families’ right to privacy.

 The teacher candidate should maintain the dignity and integrity appropriate to the
profession.

f The teacher candidate must strive to be fair while judging students’ actions.

f The teacher candidate must demonstrate professional behavior, outlined by the
University as well as the placement site, at all times in all circumstances.

f When in any doubt, the teacher candidate should contact his or her Cooperating
Teacher, University Supervisor, and/or Teacher Education faculty member.

Professional Dispositions

Candidates for initial licensure are expected to develop and adhere to the following
professional
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Critically Reflective (Practice)

Active commitment to systematically examine and articulate one’s beliefs, values,
assumptions and practices in light of a) their attunement to systematic and contextual
dynamics; b) their likely and apparent impact on others and c) their resonance with best
practices research.

Collaborative (Person)

Active commitment to work with others in a professional manner. Willingness to share
views, problem-solve, assume and fulfill responsibilities and work through conflicts and
disagreements, in a style that is forthright, fair-minded, sensitive and attentive to the
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a focus on candidate learning, theory and research, and evidence-based practice. It is
based on the findings that a successful teacher:

1

1l
1l

develop knowledge of subject matter, content standards, and subject-specific

pedagogy;

develop and apply knowledge of varied children’s needs;

consider research and theory about how children learn; and

reflect on and analyze evidence of the effects of instruction on students
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APPENDIX

Awards and Scholarships

Assessment Measures- Gateways

Student Concern Process

Licensure

Error! Bookmark not defined.
Error! Bookmark not defined.

Error! Bookmark not defined.
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AWARDS AND SCHOLARSHIPS

The Department of Education has the privilege to award scholarships and awards to candidates
studying in the areas of education, undergraduate and graduate. Please visit the department
website (http://sites.jcu.edu/education/pages/candidate-information/awards/) to apply for the
scholarships and awards.

Rev. Joseph Owens, S.J. Scholarship Award

This scholarship is awarded to an outstanding junior education candidate who best
exemplifies the values of scholarship, leadership, and service that Rev. Joseph Owens,
S.J., championed during his tenure in the department. Rev. Owens was a member of
the Department of Education from its founding in 1935 to his retirement in 1987. He was
instrumental in building teacher education at John Carroll University into one of the
Ohio’s premier professional programs.

Sally H. Wertheim Educational Leadership Award

This award recognizes an outstanding graduate candidate who not only demonstrates
leadership, scholarship, character, and commitment to others-qualities steeped in the
Jesuit mission-but who also seeks to enhance, and shows promise for improving, the
educational experiences of children and youth. Candidates for the award must be
enrolled in a graduate degree program in education at John Carroll.

The William P. Hoffman Endowment for Professional Development Award
This scholarship is a memorial tribute to Dr. William P. Hoffman who was a professor in
the John Carroll University Department of Education. He worked with the Educational
Administration program from 1970 to 1980. The purpose of this award is to recognize an
ou
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' University supervisors, Site Supervisors, and cooperating teachers may
nominate a candidate teacher with a minimum overall grade point average of 3.0.

f The candidate teacher fills out a response form, and the full-time teacher
education faculty selects recipients, based on university supervisor
recommendation, academic achievement, and professionalism.

The Rev. Joseph O. Schell Ignatian Award for Excellence in Education
The scholarship is in honor of Rev. Joseph Schell, S.J., in recognition of the role that both he
and scholarship support once played in the life of the donor, John D. Smith, a member of the
class of 1962 Smith credited the core philosophy-based Jesuit education as having been
instrumental in his rise to the level of managing partner at Anderson Consulting. This
scholarship will be awarded
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ASSESSMENT MEASURES- GATEWAYS
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Department of Education Graduate Initial Licensure Gateways (PT & SB Programs)

Gateway 1: Admission to Program

Gateway 2: Admission to Pre- Gateway 3: Admission to Student

Gateway 4: Exit/Recommend for

Current resume or curriculum vita

Bachelor’s degree from an accredited institution

Student Teaching
Completed application, including a
resume structured according to
DESP guidelines
Based on transcript audit:

3.0 overall minimum GPA,
2.7 minimum GPA in ED courses,
a7.36 506.52 Tm1 1 0.4 rgl 1 0.4 RG[(

Teaching
Completed application

License

Pass Ohio Assessments for Educators
(OAEs) Professional Knowledge exam
with score >220
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STUDENT CONCERN PROCESS

Student Concern Process for the Field

Step | Student Concern Form filed With the Coordinator of Student

1 Records and Clinical Placements Student Concerns Google Form.
Link at the bottom of
https://jcu.edu/academics/education/about/faculty-resources page

Step | Completed Student Concern Form is sent to the student, the

2 Department Chair, Program Coordinator and the Advisor. A
Concern Conference is scheduled.

Step | During the Student Concern Conference, the student, the faculty

3 member/cooperating teacher who raised the concern, the Program
Coordinator and the Department Chair will collaborate to complete
the Student Concern Improvement Plan. The plan should list the
goals, how the goals will be assessed, timeline and person
responsible to monitor the plan.

Step | Student progress on the improvement plan will be monitored

4 according to the timeline and person responsible. If the specified
goals have been met within the timeline, the process concludes
with a written approval note placed in the student’s departmental
folder. If the goals have not been met, the process will proceed to
step 5.

Step | An additional meeting will be attended by the student, the faculty

5 member/supervisor complainant, the Program Coordinator and the

Department Chair. The student must bring to the meeting a written
explanation of why the agreed upon goals have not been met. The
committee can decide to revise the improvement plan and require
the student to repeat the field experience, or the committee can
decide the student has not met the requirements of the field
experience and is no longer eligible for the licensure program. A
student is only permitted to repeat a field experience once while
enrolled in the licensure program.
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Licensure
Area
Primary
(PK-5)

LICENSURE

Which OAE Do | Need to Take?

License types offered at
John Carroll
Primary (PK-5)

Middle
Childhood
(4-9)

Language Arts and
Reading (4-9

Mathematics (4-9)

OAE Content

055 Primary Education
and

190 Foundations of
Reading

030 Middle Grades
Mathematics

and 190 Foundations
of Reading

OAE Pedagogy*

057 Assessment
of Professional

Knowledge: Early
Childhood (PK-5)

Science (4-9)

030 Middle Grades
Mathematics

and 190 Foundations
of Reading

Social Studies (4-9)

031 Middle Grades
Social Studies

and 190 Foundations
of Reading

002 Assessment
of Professional
Knowledge: Middle
Childhood (4-9)

Adolescence
to young
Adult (7-12)

Integrated Language Arts

Arts 020 English
Language

Integrated Mathematics

027 Mathematics

Integrated Science

024 Integrated Science

003 Assessment
of Professional
Knowledge:
Adolescence to
Young Adult (7-12)
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